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CHAPTER 1
What Is Social Psychology?

 seq NL1 \r 0 \h LEARNING OBJECTIVES: GUIDELINES FOR STUDY

You should be able to do each of the following by the conclusion of Chapter 1. SEQ NL1 \r 0 \h 
1 seq NL_a \r 0 \h .
Define social psychology. Identify the kinds of questions that social psychologists try to answer. 

2 seq NL_a \r 0 \h .
Explain how social psychology differs from sociology and other fields of psychology. Assess the limitations of the following statement: all social psychological findings are simply common sense. 

3 seq NL_a \r 0 \h .
Describe the early origins of social psychology and the state of the field up until 1950. Identify when the field of social psychology became a distinct field of study, the various founders of the field, and the historical event that inspired interest in and shaped the field of social psychology. Explain the contributions made by Allport, Sherif, and Lewin. 

4 seq NL_a \r 0 \h .
Describe the state of social psychology from the 1960s to the mid-1970s, from the mid-’70s to the 1990s, and in the present, new century. Explain the various ways in which contemporary social psychology can be referred to as “pluralistic.” 

5 seq NL_a \r 0 \h .
Distinguish between different perspectives social psychologists use to understand human behavior. Define social cognition. Summarize the increasing effort in social psychology to develop an international and multicultural perspective. 

6 seq NL_a \r 0 \h .
Explain how social psychology incorporates biological, evolutionary, and sociocultural perspectives of human behavior. Describe the role of new technologies such as PET and fMRI in the investigation of social behavior. 
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Detailed Overview
The social nature of humans is what the field of social psychology is all about.
WHAT Is Social Psychology?

Defining Social Psychology

· Social psychology is the scientific study of how individuals think, feel, and behave in a social context.

· Like other sciences, social psychology relies on the systematic approach of the scientific method.

· Distinctive characteristics of social psychology include a focus on the individual as well as a broad perspective on a variety of social contexts and behaviors.

· The “socialness” of social psychology varies, as social psychologists sometimes examine how nonsocial factors affect social thoughts, feelings, and behaviors and sometimes study how social factors influence nonsocial thoughts, feelings, and behaviors.

Social Psychological Questions and Applications

· Social psychologists study a large variety of fascinating questions about people and their social worlds. The scope and relevance of these questions to so many important aspects of our lives make social psychology applicable to many careers and interests.

The Power of the Social Context: An Example of a Social Psychology Experiment

· In one experiment that illustrates the power of the social context, African-American students achieved greater academic success if their concerns about fitting in and belonging at their predominately European-American university were reduced by information received during their first semester at college that indicated how typical and temporary these concerns are for most students.

Social Psychology and Related Fields: Distinctions and Intersections

· Social psychology is related to a number of different areas of study, including sociology, clinical psychology, personality psychology, and cognitive psychology. Important work is being done at the intersection of social psychology and each of these fields.

· Social psychology tends to focus on individuals, whereas sociology tends to focus on groups. In addition, social psychology is less likely than sociology to study the relation between broad societal variables and people’s behaviors and is more likely to use experimentation.
· In contrast to clinical psychology, social psychology focuses not on disorders but rather on the more typical ways that individuals think, feel, behave, and interact.

· Personality psychology focuses on differences between individuals that remain relatively stable across a variety of situations; social psychology focuses on how social factors affect most individuals, regardless of their different personalities.

· Cognitive and social psychologists share an interest in mental processes such as thinking, learning, remembering, and reasoning, but social psychologists focus on the relevance of these processes to social behavior.

Social Psychology and Common Sense

· Many social psychological theories and findings appear to be like common sense. One problem with common sense, however, is that it may offer conflicting explanations and provide no way to test which is correct. Another problem is that common sense is often oversimplified and therefore misleading.

A Brief History of Social Psychology

The Birth and Infancy of Social Psychology: 1880s–1920s

· Early research by Triplett and Ringelmann established an enduring topic in social psychology: how the presence of others affects an individual’s performance.

The first social psychology textbooks in 1908 and 1924 began to give the emerging field of social psychology its shape.
A Call to Action: 1930s–1950s

· Social psychology began to flourish because the world needed an explanation for the violence of war and solutions to it.

· Sherif ’s work laid the foundation for later studies of social influence, and the legacy of Kurt Lewin is still evident throughout much of social psychology.

· The 1940s and 1950s saw a burst of activity in social psychology that firmly established it as a major social science.
Confidence and Crisis: 1960s–Mid-1970s

· Stanley Milgram’s experiments demonstrated individuals’ vulnerability to the destructive commands of authority.

· While social psychology was expanding in many new directions, there was also intense debate about the ethics of research procedures, the validity of research results, and the generalizability of conclusions drawn from research.

An Era of Pluralism: Mid-1970s–2000s

· During the 1970s, social psychology began to take a pluralistic approach to its research methods, the integration of perspectives such as social psychology and cognitive psychology into a subfield called social cognition, and the development of international and multicultural perspectives.

Social Psychology TODAY: What Is Trending NOW?

· Several exciting themes and perspectives are helping to shape the beginning of social psychology’s second century.

Integration of Emotion, Motivation, and Cognition

· Researchers are becoming more interested in how emotion, motivation, and cognition can operate together in influencing individuals’ thoughts, feelings, and behaviors.

· Individuals sometimes are faced with a conflict between two motivations that can affect cognitive processes: wanting to be right and wanting to feel good about oneself.

· A great deal of recent social psychological research has explored the automatic versus controllable nature of a number of processes, such as stereotyping.

Genetic and Evolutionary Perspectives

Biological perspectives, including perspectives based on neuroscience, genetics, and evolutionary principles, are being applied to the study of social psychological issues such as gender differences, relationships, and aggression.Cultural Perspectives

· Increasing numbers of social psychologists are evaluating the universal generality or cultural specificity of their theories and findings by examining similarities and differences across cultures as well as between racial and ethnic groups within cultures.

· For example, in one experiment, Canadian participants chose more desirable than undesirable traits as characteristic of themselves, whereas Japanese participants chose a balance of desirable and desirable traits.

Behavioral Economics, Political and Moral Issues, and Other Interdisciplinary Approaches

· The emerging subfield of behavioral economics studies how psychology—particularly social and cognitive psychology— relates to economic decision making.

· Research on embodied cognition focuses on the connections between the mind and the body, such as in how body gestures or movements can influence and be influenced by our thoughts and feelings.

· Social psychological research that intersects with political science can offer valuable insights into a variety of important contemporary issues, such as whether prejudice affects people’s attitudes toward political policies or candidates, or how learning about other people’s reactions to a presidential debate influences an individual’s own judgments about the candidates.

THE SOCIAL BRAIN AND BODY
The interaction between the physical and the social is the focus of more research than ever before in the field. 

Embodied cognition focuses on the close links between our minds and the positioning, experiences, and actions of our bodies.

Social psychology research has intersected with political science, expanding to include social-cognitive and social-neuroscience approaches.
New Technologies and the Online World
· Advances in technology, such as improved brain-imaging techniques, have given rise to groundbreaking research in social psychology.

· Virtual reality technology enables researchers to test questions that otherwise would be impractical, impossible, or unethical.

· The Internet has fostered communication and collaboration among researchers around the world, enabled researchers to study participants from diverse populations, and inspired researchers to investigate whether various social psychological phenomena are similar or different online versus offline.

· As rapidly advancing technologies change how individuals communicate and access information, the ways that they interact are also likely to change. The social psychology of the next era will explore these issues.

Key Terms

behavioral economics 

behavioral genetics 

cross-cultural research 

culture 

embodied cognition 

evolutionary psychology 

interactionist perspective 

multicultural research 

social cognition 

social neuroscience 

social psychology 

 SEQ NL1 \r 0 \h LECTURE AND DISCUSSION IDEAS

 SEQ NL1 \r 0 \h Idea 1.
Defining Social Psychology

Read to the class the definition of social psychology that is presented in the textbook: “Social psychology is the scientific study of how individuals think, feel, and behave in a social context.” Divide this definition into different parts, and ask the students to explain what they think each part means in the context of defining the field. These parts could consist of “scientific study,” “how individuals think, feel, and behave,” etc. First, ask the students what it means to study something in a “scientific” way. Refer to the discussion of this topic in the textbook in Chapter 1 and throughout Chapter 2. Second, what is the significance of the word “individuals” in the definition of social psychology? (This raises the issue of the level of analysis used in the field.) See the discussion of this in the textbook; for example, sociology tends to have a “group” level of analysis whereas social psychology tends to focus on individuals. Third, ask the students to consider what “social context” means. Ask them for examples from their own lives in which they’ve felt a social context impacted their behavior.

Distinguish social psychology from sociology and other fields within psychology (such as cognitive and personality), and from common sense or intuition. You might want to use Table 1.2 from the textbook to guide this discussion.

All of these questions should get students to think about the kinds of issues that will be covered in the course, which should serve both as a preview of the material to be covered and as a way to get students to better understand what social psychology is and is not.

One alternative method of raising these issues is to ask the students to write down their own guesses as to what social psychology really is before you read the definition to them. This would only work well if the students have not read Chapter 1 already. After they come up with their own definitions, you can start a discussion of how their definitions differ from each other’s and from the book’s, and why.

Related to this lecture/discussion idea are the second and third Classroom Activities. These activities concern the similarities and distinctions between social psychology and some related fields. (In each chapter of this Instructor’s Resource Manual, the Classroom Activities follow the Lecture and Discussion Ideas.)

 SEQ NL1 \r 0 \h Idea 2.
Becoming a Social Psychologist

Students often find it very interesting to learn why and how their instructors first became interested in their fields. Tell students what first attracted you to social psychology and how your initial interests evolved into your present interests and position (if you are not a social psychologist, explain why you were interested in teaching social psychology).

One way to get students excited about social psychology is to show them how some famous social psychologists first got excited about it themselves. The book, Social Psychologists: Research Adventures, can be an excellent resource here. A number of social psychologists talk in engaging, informal ways about what got them interested in the research that they do and how they do this research. The topics range from love to prejudice to aggression to helping, including applied areas such as law and health. Consider summarizing some of these stories to the students during the first classes or assigning part of the book for the students to read.

Brannigan, G. G., & Merrens, M. R. (1995). Social psychologists: Research adventures. New York: McGraw-Hill.

 SEQ NL1 \r 0 \h Idea 3.
Relevance of Social Psychology to a Variety of Careers

Most students will not become social psychologists. However, it should become clear to them as they read the textbook and come to class that social psychology training is relevant to a huge variety of careers. Instruct your students to consider this as they read about each new topic in the course. Discuss some of the jobs for which social psychology training can be particularly appropriate. Within the academic community, these range from other positions within a psychology department, such as industrial/organizational psychology, and other academic positions, such as in business schools, law schools, communications departments, political science departments, sociology departments, public health departments, and women’s studies departments. There are even more numerous non-academic avenues, such as in marketing, advertising, sales, organizational consulting, human resource management, mass media, jury consulting, the military, government agencies (such as the National Science Foundation, the Federal Judiciary Center, and the Centers for Disease Control), political consulting, opinion polling, etc. Discuss how social psychological training can be so valuable for any executive, investor, or person who needs to make decisions about how to manage groups of people, how to predict how others will behave or react, and how to avoid many of the biases that impair people’s ability to make accurate, rational decisions.

A great resource on the Internet for information about careers relevant to psychology, as well as a host of related issues, is Scott Plous’s website at http://www.socialpsychology.org/career.htm.
As a way of illustrating why social psychological training can be so valuable for so many types of occupations, go over each textbook chapter with the students and ask them to imagine the relevance of the topics listed in the chapter preview or outline for as many different kinds of jobs as they can imagine. Another way to do this is to choose a job such as in sales or marketing. Choose a topic or two from each of several chapters and discuss how understanding these issues would help someone in this field. For example, discuss how understanding research design and opinion polling (Ch. 2), self-monitoring (Ch. 3), shortcuts and biases in how people form impressions of others (Ch. 4), stereotypes (Ch. 5), theories of persuasion (Ch. 6), compliance techniques (Ch. 7), negotiation (Ch. 8), etc. would be extremely valuable to someone in sales or marketing.

Consider telling the students about the results of a study by Lehman, Lempert, and Nisbett (1988) that examined the effects of graduate training in various fields, including psychology, on the use of rules of inductive reasoning—which are crucial for effective decision making and evaluation. The participants in this study were graduate students in psychology, chemistry, law, and medicine at the University of Michigan. Lehman and colleagues found that of these different types of graduate training, the psychology training had the most dramatic and positive effect on the students’ reasoning abilities, concerning both material with scientific content and material with everyday-life content. This study is referred to in Chapter 2 of the textbook.

Lehman, D. R., Lempert, R. O., & Nisbett, R. E. (1988). The effects of graduate training on reasoning: Formal discipline and thinking about everyday-life events. American Psychologist, 43, 431-442.

 SEQ NL1 \r 0 \h Idea 4.
Placing Social Psychology in Its Historical Context

Discuss the history of social psychology based on the review in Chapter 1. One interesting point of discussion could be connecting how issues that were salient in the world at various points of time during the 20th century influenced what issues were being researched in social psychology at the time. The easiest place to start this discussion would be the 1930s and 1940s, around the time of World War II. Ask the students to imagine what types of questions the war raised about humanity. Then review the kinds of social psychological research that became popular during and after this period, including research on stereotypes and prejudice, aggression, attitudes and persuasion, conformity, and obedience (see the discussion of this era in the textbook). You can also discuss how the social upheaval of the 1960s and early 1970s led to a period marked both by confidence and crisis in the field.

As we are now in a new century, it might be appropriate to ask the students to consider the social issues that were most pressing at the turn of the 20th century and now at the start of the 21st. Have the students consider how events in the world a century ago might have influenced the first social psychological research by Triplett (1897–1898). This research examined the performance of the individual in the presence of other people. Did this interest reflect concerns in the industrialized world as it approached the turn of the century? What do the students think are the big issues a century later, at the beginning of the new millennium? What impact might these issues have on the social psychology research of the next decade or two?

Triplett, N. (1897-1898). The dynamogenic factors in pacemaking and competition. American Journal of Psychology, 9, 507-533.

 SEQ NL1 \r 0 \h Idea 5.
Using the Social Psychology Classroom as a Laboratory

In Chapters 12, 13, and 14 of the textbook, the authors apply the principles of social psychology to law (Ch. 12), business (Ch. 13), and health (Ch. 14). Randolph Smith (2005) proposes applying social psychology concepts to an additional domain, the classroom. He discusses how teaching students (and teachers) to recognize certain social psychological concepts in their classroom behavior might help them to avoid negative tendencies, nurture positive ones, and see an improvement in their overall ability to make wise decisions. The following topics are encountered in the classroom:

Self-handicapping. Self-handicapping has to do with sabotaging or undermining one’s own performance in order to have a ready excuse in case of failure. That such behavior occurs in the classroom was supported by several research studies. Specifically, it was found that high self-handicappers tend to procrastinate when it comes to studying for tests, spend less time studying, and consequently receive lower grades. Randolph says that students self-handicap because not doing so and failing in spite of hard work would make them feel incompetent or stupid. So, self-handicapping protects their self-esteem. Moreover, he says that faculty members are also often guilty of self-handicapping by procrastination when it comes to preparing lectures, polishing conference papers, or submitting grant applications.

Self-serving bias. The self-serving bias is the tendency to attribute success to our own efforts or talents and failure to outside forces that are not under our control. In one study, pairs of students were engaged in a teaching/learning situation. When the learners received false feedback about their performance with a grade of 90 or 50 percent, they justified the 90 by extolling to their own ability and excused the 50 by blaming the teacher. When students do not assume responsibility for failures, they have no reason to try a different behavior, such as studying more effectively. A follow-up study demonstrated a similar tendency among instructors. When asked to think of a recent course where they gave a student an A or an F, instructors took credit for students’ successes and distanced themselves from the failures by blaming the students. Like self-handicapping, the self-serving bias helps both students and teachers to maintain high self-esteem.

Belief perseverance. Belief perseverance is the tendency to maintain beliefs in the face of contradictory evidence. When psychology students were given a 60-item test of “common misconceptions about psychology,” they tended on the average to agree with 20 percent of those false beliefs. That was true even for students who had taken five psychology courses. The belief perseverance began to wane significantly only for those who had taken at least six classes. Some instructors, says Randolph, despair that they’re unable to change the beliefs about psychology that students bring to class. By thinking that, the instructors, too, are manifesting belief perseverance.

Fundamental attribution error. The fundamental attribution error is the tendency to emphasize personal factors and downplay the situation when it comes to explaining other people’s behavior. In one study, where students read pro-Castro and anti-Castro essays written by people who either chose the position or were assigned to it, the students attributed characteristics to the writers based solely on the content of the essays. A similar result was found when students were asked to rate professors’ hypothetical lectures on the topic of biological influences on intelligence: again, the students ignored the situation and focused only on the lectures and concluded that the professors were racist and sexist. Likewise, similar attributional biases were found in elementary school teachers. At the beginning of the year, they were asked to rank students based on academic potential. Several months later, they were asked to list reasons for students’ successes and failures. When students were successful, teachers made internal attributions for those they had ranked high and external attributions for those they had ranked low (e.g., he succeeded because he’s smart, and she succeeded because her older sister tutored her). When the students failed, the pattern was reversed (e.g., he failed because his parents got a divorce, and she failed because she is not very smart). According to Randolph, students believe that professors are what they teach and teachers believe that students are what grades they earn. Both need to learn to consider more than just personal factors.
Social categorization. Social categorization involves the process of sorting people into groups according to certain characteristics, which inevitably leads to seeing some people as belonging to an ingroup and all others as members of outgroups. In one study involving social categorization, students were divided into two groups based on the flip of a coin. When asked to rate each other on eight personality characteristics, they showed a clear ingroup bias, in that they tended to rate those not in their group much lower. When there are outgroups and ingroups there is inevitably an outgroup homogeneity bias, which refers to seeing variability in our own group but perceiving all those in the other group to be similar. This effect was demonstrated when students and elderly people who were asked to rate hypothetical students and hypothetical elderly people on eight attributes. Each group gave less variable ratings to the other group than to their peers. Randolph states that social categorization is responsible for students and teachers adopting an “us versus them” mentality. He quotes colleagues who complain, “They’re all so lazy,” and he wonders what students feel about all professors.

Overjustification effect. The overjustification effect occurs when a person is rewarded for doing something that was rewarding in itself. As a result, the activity loses its intrinsic value. Randolph says that the study of psychology carries intrinsic value for students until they are made to study it for grades. He cites a study where undergraduates who liked solving puzzles were paid to do so and were subsequently less interested in the activity. In a similar vein, Randolph mentions how he used to belong to a faculty reading group, where members would get together monthly and discuss a book. At the end of each meeting, the leader of the group would introduce the next selection. After a while, says Randolph, the professors began to sound just like the students. Instead of looking forward to future reading, they griped about how many pages were in the book and how the print was too small. Citing a study where the influence of the overjustification effect was mitigated by stressing intrinsic motivation, Randolph calls on teachers to stop teaching social psychology as if it were a dry, boring subject. Instead, he says, teachers must understand that social psychology is inherently interesting to students, in that it satisfies their curiosity about how others behave. With creative teaching, he believes that students can again realize how much they enjoy learning all about it.

Smith, R. (2005). The classroom as a social psychology laboratory. Journal of Social and Clinical Psychology, 24, 1, 62-71.

 SEQ NL1 \r 0 \h Idea 6.
Hidden-Camera “Experiments” in the Media

In addition to spotlighting actual social psychological research, prime-time TV news magazine shows also frequently do their own brand of research in which they use hidden cameras to observe and record instances of bias and discrimination. Showing one of these stories may be an especially provocative way of introducing the students to several issues relevant to the course. For example, show students one of the following segments from ABC News programs Prime Time Live or 20/20: a story illustrating racial discrimination, called “True Colors”; a story illustrating sexism, called “The Fairer Sex?”; a story illustrating age discrimination, called “Age & Attitudes”; or a story illustrating how people are treated differently as a function of how physically attractive they are, called “The Ugly Truth.” 
Each of these stories includes vivid, compelling, and sometimes infuriating footage. The students will be engrossed. The focus of each of these stories—racism, sexism, physical appearance, etc.—will be covered in the course. In addition, these stories raise issues about research methods, such as how to make observations of people’s behavior, the use of covert techniques, the discrepancy between self-reports (in which people claim to not be prejudiced) and actual behavior, and the scientific method. This last issue is one that the students often don’t realize, but it is very important to discuss. The news programs may report only those incidents that make for the most interesting, easy-to-tell story. These incidents may not be representative of all that their hidden cameras saw, and the validity may be suspect. Contrast these standards with the standards that social psychologists must adhere to in their own research. Finally, any discussion of hidden-camera observations should include a discussion of ethics. Is it ethical to secretly videotape people? Under what conditions is or isn’t it appropriate? Does the greater good of illustrating the presence of discrimination outweigh the invasion of privacy and deception that are likely to be involved? Consider also discussing the role of values here. Do the values of the people at the TV networks influence which kinds of stories they are most likely to pursue? Would they be as quick to air and promote stories about discrimination, for example, that might be considered “politically incorrect” or that might annoy financially powerful sponsors of the networks? Should values play an important role in these programs? What about in social psychological research? There is no consensus of opinion on this issue within the field, so there is unlikely to be much consensus among your students, but it could make for interesting and thought-provoking discussion.

All above referenced videos are listed in the Multimedia Resources section of Chapter 5 in this manual.

 SEQ NL1 \r 0 \h Idea 7.
Cultural Perspectives

Social psychologists today are considering the role of culture in their research more than ever before. Discuss this emerging theme in social psychology, and ask the students to consider the challenges and importance of doing research in ways that take into account cultural similarities and differences. Discuss any one classic experiment in social psychology, and ask the class to speculate about whether or not they think the results are likely to be culturally specific or universal. Have the students justify their guesses. Research on conformity or obedience might be particularly good to use as an example. Preview a classic study (such as Asch’s line-judgment research or Milgram’s research on obedience; see Chapter 7), and ask the students to imagine whether similar or different results would apply in a variety of other countries. Ask the students to explain their responses. Why do they predict similar or different results? 
On a more general level, ask the students to indicate what they think of when they hear the word “conformity” or that someone acted in a conforming way. What are the connotations? Most students will probably indicate negative connotations, such as people being “spineless” or “wishy-washy” or untrue to their “selves.” Point out to the class that these may be very Western, individualistic perspectives. In more collectivistic cultures, conforming to the norms of others is often seen much more positively, as adopting the role that is appropriate in a particular situation. People from such cultures are less likely to worry about being true to their one core “self” and instead see their selves as fluid and multi-faceted. For more information about this, see Chapters 3 and 7 of the textbook.
This discussion will not only preview some of the cross-cultural research discussed in the course, but should also be used to make a general point about the influence of sociocultural contexts on individuals’ thoughts, feelings, and behaviors. This point lies at the heart of social psychology.
 SEQ NL1 \r 0 \h Idea 8.
Using Neuroimaging to Test Social Psychological Constructs

As the text mentions, there are researchers who are interested in bridging neuroscience and social psychology. One technique that is fueling this research is the fMRI, or functional magnetic resonance imaging. The fMRI is a non-invasive, relatively inexpensive method that can be used with healthy brains and that allows researchers to localize neural activity that is associated with mental activity. It does this by measuring blood flow. It’s based on the assumption that neural activity creates an increased demand for oxygen at the active region, which is met by an increase of blood shunted to the region. The technology identifies which particular structures of the brain are associated with specific psychological functions.

Students might be interested in learning how one social psychological construct, social exclusion, was studied using the neuroimaging technique of fMRI.

The researchers (Eisenberger, Lieberman & Williams, 2003) hypothesized that social exclusion produces an emotional pain (caused by hurt feelings) that is analogous to physical pain, and that, therefore, both events would be experienced in the same neural structures of the brain.

Participants were scanned by fMRI while they played a virtual ball-tossing game (“Cyberball”), with two other “players.” In reality, there were no other players. They were only playing with a preset computer. There were three groups of participants. One group watched the other “players” play but its members were unable to join in because of what they were told were “technical problems.” A second group was allowed to join the play. Members of the third group, the experimental one, received seven tosses and were then shut out of the game. Afterward, members of this group were asked to fill out questionnaires to assess their emotional distress as a consequence of being excluded from the game.

The scans revealed patterns of activation that were similar to those that had been reported in studies of physical pain. Namely, that the anterior cingulate cortex (ACC) was more active during exclusion than during inclusion and correlated positively with levels of self-reported distress. The ACC is the part of the brain that is normally activated by physical pain and serves notice that “something is wrong.” Another area of the brain, the right ventral prefrontal cortex (RVPFC), was also active during exclusion and correlated positively with self-reported distress. The RVPFC has been implicated in the regulation or inhibition of pain messages. Its heightened activation signals that the brain is acting to alleviate pain. The researchers concluded that the social pain of exclusion is neurologically similar to physical pain, which is why we feel the pain when we lose someone that we love.

Eisenberger, N. I., Lieberman, M. D., & Williams, K. D. (2003). Does rejection hurt? An fMRI study of social exclusion. Science, 302, 290-292.

Willingham, D. T., & Dunn, E. W. (2003). What neuroimaging and brain localization can do, cannot do, and should not do for social psychology. Journal of Personality and Social Psychology, 85, 662-671.

Idea 9.
Doing Research on the Internet

The Internet presents social psychologists with unique research opportunities. In their article, “Plan 9 from outer space,” authors McKenna and Bargh (2000) elaborate on some of the advantages and methodological specifics of doing research online.

The obvious advantage of online naturalistic studies is that they can be done unobtrusively by observing chatroom responses or newsgroup posts. Data collection is simplified by using searchable archives such as Dejanews (http://www.dejanews.com/), which contains hundreds of thousands of newsgroups’ posted messages going back to 1995. Worldwide populations are available for study. An anonymity factor allows people to let down their guard and express, to a greater degree, uncensored emotions and thoughts. However, the same lessened control could also mean that communication is more affected by temporary states, such as mood, emotion, or experiences.

The main advantage to doing surveys on the Internet is that participants are easier and less costly to recruit, but population parameters need to be carefully defined. Users of the various communication venues (e.g., newsgroups, chatrooms, and multi-user dungeons) are very different from each other. Moreover, cross-cultural samples may not be representative of the general population of their respective countries.

Each communication venue has its own specific methodological requirements. Newsgroups are easily accessible, but it’s necessary to choose one whose postings are not mostly cross-posts and spam. Chatrooms and multi-user dungeons require an access program, users are not identified by e-mail addresses, and postings take place in real time. This means that the population varies by age and nationality according to the time of day.

Experimental studies can be conducted online, as well, with all the advantages of offline experiments (like random assignment and control of extraneous variables). Any manipulation that is conducted in real-life experiments can be duplicated with people in the laboratory who have separate, direct connections to the Internet.

However, there are some special risks and safeguards inherent in doing experimental research online. These were summarized, as follows, in a recent article in American Psychologist (Kraut, Olson, Banaji, Bruckman, Cohen, & Couper, 2004). In addition to the aforementioned generalizability problem, the sample may also be biased because of self-selection and the high dropout rate of online research. Moreover, data collection is problematic because the online researcher has less control than he or she would have in the lab. For example, it’s more difficult to verify identity, age, and gender online. It’s also less obvious when intervention is called for due to undesirable effects on participants. Moreover, the anonymous nature of the Internet permits those who are so inclined to submit multiple responses.

Then there is the possibility that the researcher will not be able to appropriately debrief those who drop out, especially in studies that use deception. As a result, a participant may leave a study upset at discovering some “truth” about him- or herself, which in reality is not true. There is also the potential for harm to participants if the group in which they participate is somehow damaged by the research study. For example, group members occasionally become disenchanted with being observed and break up a support group. 

In closing, the authors offer the following advice to those who wish to conduct online research: be on guard for potentially biased samples, start with a small pilot project to screen for potential problems, distinguish between private and public online behavior, take special precautions to keep out minors without parental consents, and if the potential risk to participants is high, don’t use the Internet.
Ask your students if any of them ever participated in online research and if they felt the experience was positive. If they’ve also participated in offline research, ask them to compare the two in terms of procedure (i.e., consent, data collection, and debriefing).

Kraut, R., Olson, J., Banaji, M., Bruckman, A., Cohen, J., & Couper, M. (2004). Psychological research online: Report of Board of Scientific Affairs’ Advisory Group on the Conduct of Research on the Internet. American Psychologist, 59, 105-117.

McKenna, K. Y. A., & Bargh, J. A. (2000). Plan 9 from cyberspace: The implications of the Internet for personality and social psychology. Personality and Social Psychology Review, 4, Issue 1.

 SEQ NL1 \r 0 \h Idea 10.
Articles from the Book of Readings

Available with the textbook is Readings in Social Psychology: The Art and Science of Research, which features original classic and contemporary articles reporting social psychological research. For the first class or two, a classic article that could spark great interest in the course and good discussion is Rosenthal and Jacobson’s (1968) article on the self-fulfilling prophecy in the classroom, entitled, “Teacher expectations for the disadvantaged.” Similarly, discussing Milgram’s (1963) classic, “Behavioral study of obedience,” could be a great way to kick off the class.

 SEQ NL1 \r 0 \h Idea 11.
The Society of Personality and Social Psychology: Becoming a Member and Getting Lecture and Discussion Ideas through Its E-Mail Lists

The Society of Personality and Social Psychology (SPSP) is the largest organization of social and personality psychologists in the world. Membership in SPSP is open to students as well as professionals—anyone interested in personality and social psychology is welcome to join. We strongly encourage you to consider joining; the benefits are great and the costs are low. You might also encourage your students to join as well.

The benefits of SPSP membership include publications, annual conference events, public interest activities, and support for student education and research. At no additional cost beyond the annual membership fee, SPSP members receive subscriptions to the following three publications: (1) Personality and Social Psychology Bulletin, (2) Personality and Social Psychology Review, and (3) Dialogue (the Society’s semi-annual newsletter). The cost of membership is $38 for those who have earned a doctorate or $25 for undergraduate students, graduate students, or retired faculty. For more information, check out the SPSP webpage (http://www.spsp.org/), or contact Dr. David Dunning, the Executive Officer of SPSP (Department of Psychology, Cornell University, Ithaca, NY 14850; dad6@cornell.edu).

Another benefit of SPSP membership is that you can join an e-mail group that facilitates communication among the many members. The social and personality psychologists in this group discuss topical and classic issues in the field, and this list can be a very valuable resource from which to get ideas for lecture and discussion in your class. You don’t have to say a word if you don’t want to; just sit back and read the many e-mails that come through this list, and you’ll see discussions and debates about many different issues, such as the ethics of particular lines of research, the public policy implications of some research findings, or how to get students interested in a particular topic. In addition to these discussion ideas, you will also see announcements of conferences, jobs, new books, etc. If you’re interested, contact Dr. Kathryn Quina by e-mailing kquina@uri.edu.

You can learn about other relevant e-mail groups at the following address: http://www.spsp.org/email.htm.
Idea 12.
The POWER OF THE SITUATION
Show the video The Power of the Situation (see Multimedia Resources). This film provides a nice introduction and overview to the field of social psychology and can be used to spark discussion on the subfield.
 SEQ NL1 \r 0 \h CLASSROOM ACTIVITIES

Note: Most of the classroom activities we include here could also be used in conjunction with Chapter 2 because both chapters introduce students to the field of social psychology, although Chapter 2 focuses specifically on research methods. In addition, many of the ideas offered in Chapter 2 of this manual could be great for the first day or two of the course, as additional ways to introduce social psychology.

 SEQ NL1 \r 0 \h Activity 1.
Intuitions about Social Psychology

This activity can serve as an engaging preview of the kinds of questions that will be addressed in the course. In addition, it can illustrate how much of social psychology might seem intuitive or commonsensical—after one learns the findings. Because common sense and intuition can be used to explain even contradictory principles or findings, there is a tendency among many students to think that what they are learning in the course is obvious. This activity, as well as the next one, can be used to illustrate how this is more a result of hindsight than a real problem.

Handout 1.1a contains 40 statements concerning social psychological phenomena from every chapter of the textbook. Some of these statements are true, others are false. Distribute copies of the handout to students and ask them to read each statement, to write a “T” or “F” in the first blank line before each statement to indicate whether they think that statement is true or false, and then to write a number from 1 to 7 in the second blank line to indicate the degree to which they are confident in the answer they gave for that statement.

The correct answer for some of these statements is likely to be consistent with most people’s intuitions, for other items it is likely to be counterintuitive, and for still other items it is unclear which response is warranted by intuition. The correct answer for each statement is given below (in parentheses next to each answer is the number of the relevant textbook chapter for that statement).

 seq NL_a \r 0 \h 

T (Ch. 1)

T (Ch. 2)

F (Ch. 3)

F (Ch. 3)

T (Ch. 3)

T (Ch. 4)

T (Ch. 4)

F (Ch. 4)

F (Ch. 5)

T (Ch. 5)

T (Ch. 6)

F (Ch. 6)

F (Ch. 7)

T (Ch. 7)

T (Ch. 7)

F (Ch. 7)

T (Ch. 7)

F (Ch. 8)

T (Ch. 8)

F (Ch. 8)

T (Ch. 9)

T (Ch. 9)

T (Ch. 9)

T (Ch. 9)

F (Ch. 9)

F (Ch. 10)

F (Ch. 10)

T (Ch. 11)

T (Ch. 11)

T (Ch. 11)

F (Ch. 11)

F (Ch. 11)

F (Ch. 12)

T (Ch. 12)

F (Ch. 12)

F (Ch. 12)

F (Ch. 13)

F (Ch. 13)

T (Ch. 14)

F (Ch. 14)

Handout 1.1b is a similar questionnaire, but it contains only 20 items and thus can be used instead of Handout 1.1a if time is short in class. Most, but not all, of the items in Handout 1.1b are different from those in Handout 1.1a. The correct answers and relevant chapter numbers for these statements are listed below: SEQ NL1 \r 0 \h 
 seq NL_a \r 0 \h 

F (Ch. 1)

T (Ch. 2)

F (Ch. 3)

T (Ch. 4)

F (Ch. 4)

F (Ch. 5)

F (Ch. 5)

F (Ch. 6)

T (Ch. 7)

T (Ch. 7)

F (Ch. 8)

F (Ch. 9)

F (Ch. 9)

T (Ch. 10)

T (Ch. 11)

F (Ch. 11)

F (Ch. 12)

F (Ch. 12)

F (Ch. 13)

T (Ch. 14)

When the students have completed the questionnaires, either (a) collect them and calculate for each statement what proportion of the students got the answer correct, or (b) read each question to the students and ask them to raise their hands if they said “true,” and try to get a sense of what proportion of students gave the correct responses. Discuss several of these items, and ask some of the students to explain their responses. If you collect their questionnaires, calculate the average degree of confidence that students had in their correct and incorrect answers. It would be particularly interesting to demonstrate that students were no less confident on average in their incorrect answers than in their correct answers. You also might look to see if there are gender differences in confidence, particularly because men tend to report higher levels of confidence than do women—this could lead to another interesting topic of discussion.

As you discuss the various items, you can begin to preview the course and get students thinking in social psychological terms. Provide explanations to students for some of the answers, but also encourage the students to think on their own by asking them to try to come up with their own explanations over the course of the term.

An important point to make with this activity is the value of social psychology’s emphasis on empirical research and the scientific method. As this questionnaire should illustrate, intuition and common sense are correct some of the time, incorrect some of the time, and irrelevant or too ambiguous to be useful most of the time. Rather than relying on introspection and unsystematic observation, social psychologists use scientific methods to test their hypotheses. This is part of the fun, and the challenge, of being a social psychologist. Encourage students to see the creativity, as well as the scientific rigor, involved in the studies they will be learning during the course.

We know of other versions of this activity in which all of the answers are counterintuitive or all are false. That is not the case with this exercise, in part because such questionnaires are vulnerable to response biases and suspicion. For example, if all of the answers are counterintuitive, students may figure this out as they go through the activity, or they may be rewarded for simply being biased toward counterintuitive responses. These are methodological flaws that might be worth discussing as you go over the results of the questionnaire. Moreover, it is misleading to suggest that all, most, or even just the most interesting social psychological findings are counterintuitive. The point is that intuition alone is not likely to lead one to make accurate, valid predictions. Rather, empirical research using the principles of the scientific method is necessary.

Consider giving the same questionnaire to the class at the end of the course, when their answers should be much more accurate. Compare their pre- and post-course performances to illustrate to the students how much they learned in the course.
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What if this bombs? This activity is fairly bombproof. Because the variety of statements on the questionnaire provides a good preview of the kinds of issues that the course will cover, this activity is bombproof as a way to introduce the field of social psychology to your students. The statements concern issues that are interesting and representative, and every student should be enthusiastic at the prospect of learning more about at least some of the important points. The only way that this activity could bomb is if you introduce this activity as one that is designed to show that much of social psychology is counterintuitive. Although it is very unlikely, it certainly is possible that many of the students in a class will give the correct response to most of the statements, and that their reported confidence will predict their accuracy. Thus, if you introduce the activity as one that should demonstrate how counterintuitive most of social psychology is, and you later reveal that most of the students knew the correct answers, the value of the activity will be undermined (and you will have a small “bomb” on your hands).Therefore, you should introduce the activity simply as a way to preview some of the topics that will be covered in the course, and explain that you are interested in the students’ intuitions about these topics. If the results of the questionnaire reveal that the students were not particularly good at distinguishing accurately between true and false statements, and that their reported confidence did not predict their accuracy, then you can make the additional points about the shortcomings of intuition, the tendency to see these points in hindsight as not surprising even though they really are, etc. Even if students’ intuitions do lead them to give the correct responses, emphasize the point that intuition alone should not be trusted and that only through empirical research that uses the principles of the scientific method can we know which of our intuitions are accurate and which are not.

 SEQ NL1 \r 0 \h Activity 2.
Distinguishing Social Psychology from Personality Psychology

Handout 1.2 contains brief descriptions of the behaviors of four fictitious individuals in the same four situations. Distribute copies of the handout to the students, or make a transparency from the handout and show it to the class. Use this handout to illustrate the different perspectives that a personality psychologist and a social psychologist might take in analyzing the information given.

The personality perspective emphasizes the cross-situational consistency within the individuals. For example, across the four different situations, Karen seems to be extroverted and likes to talk a lot, Jessica is more withdrawn and apparently unhappy, Arnold (who is meant to be a parody of the movie image of Arnold Schwarzenegger) has violent thoughts and tendencies, and Bob seems rather non-descript. This perspective–focusing on the personal characteristics and dispositions of individuals–is one that people often take when observing others and trying to explain their behavior (see Chapter 3).

The social psychological perspective, on the other hand, looks for consistency across different individuals within particular situations. That is, the social psychologist would be especially interested in examining why particular situational factors influence most people in a similar way. Therefore, a social psychologist might note that when these individuals heard bad news about the economy, they all responded by doing something rather negative. More strikingly, when they heard a sudden loud noise, three of the four individuals responded in the same way. These similar effects across individuals suggest that there may be a phenomenon of interest to social psychologists (for relevant explanations of this phenomenon, see the textbook discussions concerning social comparison theory [Ch. 3], the link between fear or stress and the desire to affiliate [Ch. 9], and intervening in an emergency [Ch. 10]).

Note that Arnold’s reactions to these situations are not very similar to those of the other individuals. This illustrates an important point: there are some exceptions to virtually any rule, or, in this case, to any social psychological principle. The social psychological principles that will be discussed throughout the course may apply to most people, or to most people within particular cultures or categories, but no social psychologist would expect that everyone’s behavior will be entirely consistent with the principles. In this case, Arnold may be better served by a clinical psychological approach than by a personality or social psychological approach.

After distinguishing the social from the personality perspective, inform the students that the distinction you illustrated was a simplified version of reality. In truth, many social psychologists are interested in both individual differences and the effects of situational factors. As Chapter 1 explains, these intersections have been quite fruitful in generating theory and research. You can trace the roots of this interactionist perspective to Kurt Lewin’s work in the 1930s and 1940s. Moreover, you can also call attention to other ways in which social psychology is linked to other fields within and beyond psychology, such as social cognition, social development, political psychology, organizational behavior, and human resource management.
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What if this bombs? This activity should be relatively bombproof. Students should find the activity interesting, and, as long as they put some effort into the task, it should serve as a good introduction to the distinction between social and personality psychology.

 SEQ NL1 \r 0 \h Activity 3.
Social Psychology and Related Fields: Distinctions and Intersections

This activity is related to the second lecture/discussion idea described earlier in this chapter. The activity is designed to get the students to understand what it means to think like a social psychologist, as well as to get them to see the links between social psychology and other fields. It is designed also to give the students the experience of doing some library research and summarizing the results of one or more studies.

Assign the students to find relevant, recent journal articles that report empirical research that bridges social psychology with one other field, either within psychology (such as personality, clinical, cognitive, developmental, organizational, health, biological, educational, etc.) or outside of psychology (sociology, biology, economics, etc.). You might want to assign one or two of these topics to some students, a different one or two to a different set of students, and so on. Use your judgment about what constraints to use, such as requiring that the research be no more than one year old. Lecture and Discussion Idea 2 lists the titles of some journals that are particularly appropriate outlets for such research. Consider explaining how to do a literature search on an electronic database, such as PsycLit. Using multiple keywords on such databases (such as “‘social psychology’ and ‘sociology’”), students can quickly get information about numerous journal articles that might be appropriate and interesting for this assignment.

Tell the students that the articles they find should be interesting and understandable to them, and that they clearly should be relevant to social psychology but also applicable to the other field. The students should summarize the article(s), including stating the purpose of the research, how the research was conducted, what the researchers found, and the implications of these findings. These summaries should be fairly brief, but they should capture the gist of the article(s). Finally, the students should explain how this research was social psychological (using the definition of social psychology presented in Chapter 1), as well as how it is applicable to the other field(s).
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What if this bombs? The only way this activity can bomb is if the students do not complete the assignment. Use your judgment about how much the students realistically can accomplish as you prepare this activity. How accessible are the journals for these students? Will they be able to use an electronic database? Should they work individually or in teams? Most students should have little trouble finding and summarizing one article, and letting them work in small groups should make the activity even easier (and possibly more fun) for them. If you fear that your students might not have the time or ability to do this, consider giving them a specific article that you’ve found that bridges social psychology with another field and simply require the students to read the article and discuss it in class.

 SEQ NL1 \r 0 \h Activity 4.
A First-Day Demonstration that Uses Deception to Introduce Course Content

LoSchiavo, Buckingham, and Yurak (2002) describe how they’ve used the following procedure on the first day to introduce social psychology content and get students excited about the study of social psychology.

Prior to the first class meeting, you need to engage the services of a confederate, someone who is older than the students and who might impress them as being an instructor. (The authors used a graduate student in their studies.) The confederate needs to come in on the first day dressed as a professor and introduce him- or herself with the following script:

Hi, everyone. My name is _______. We have a lot that we need to do today, and we’re pressed for time, so let’s get started right away. The first thing I need you to do is complete this Student Information Sheet.

At this point, the confederate distributes the “Student Information Sheet.” The handout requests students to provide personal data such as their names, addresses, phone numbers, dates of birth, Social Security numbers, and driver’s license numbers. The confederate responds to all questions by saying, “We’ll get to that soon, but first, please fill out the information sheet.”

When everyone is done, the confederate collects the forms and says, “Now I need you all to stand up and face the back of the room.” In order to get everyone to comply, he repeats, “Go ahead, everyone face the back of the room.” When everyone has complied, the confederate says that he left something in his office by mistake and that they should remain quiet and continue standing until he comes back. He never returns to the room.

Three minutes after he leaves, you, the actual instructor, walk in. You say, “Sorry I’m late,” and take notice of the students who are likely to be standing and facing the wall. The authors say that each of the four times that they have conducted the demonstration, the ensuing dialogue was basically as follows: 
Instructor: Why are you all facing the back of the room?

Class: That guy told us to.

Instructor: What guy?

Class: Some guy told us to fill out a form and then stand up.

Instructor: What was the guy’s name?

Class: He said his name was _______.

Instructor: I don’t know any _______. You filled out a form?

Class: Yes. A student Information Sheet.

Instructor: What kind of information did you provide?

Class: Name, address, telephone number, date of birth, Social Security number, driver’s license number.

Instructor: What? You gave a complete stranger all of that information?

Class: Uh, yes.

Instructor: Why would you provide personal information to a stranger?

At this point, list all their answers to the final question on the board. They will now begin to realize that they were participating in a demonstration. Confirm their suspicions by admitting that you had arranged for the confederate to come to class.

You can now proceed to lecture on social psychological explanations for why the students obeyed the stranger. Augment the lecture with real-life examples. The following topics can be used:

Stereotypes. The confederate fit the students’ idea of what a professor looks like. He was older, dressed well, and acted as if he was in charge.

Obedience to perceived authority. Because the confederate appeared to be a professor, he was viewed as a legitimate authority figure. At this point, you could briefly describe Milgram’s obedience studies.

Conformity. The authors found that if people were slow to respond to fill out the form or stand up, the group pressured them to do so. This is an opening to a discussion about the relative strength of situational factors above personality factors in determining behavior.

Mindlessness. Mindlessness occurs when people are not paying attention or giving careful thought to what they are doing when they act automatically. Explain that usually individuals are rewarded for being obedient by their teachers, parents, and bosses. Moreover, conforming, or doing the same as everyone else, leads to social acceptance. Therefore, people are prone to mindless conformity and obedience. At this point, you could discuss studies that would be considered unethical by today’s standards (for example, Zimbardo’s Stanford prison study and Milgram’s obedience studies).

According to the authors, the possibility of bad feelings between students and professor was addressed by surveys where students reported that they were not at all upset, angry, anxious, embarrassed, nervous, or resentful after the demonstration.
· What if this bombs? The main purpose of the demonstration is to introduce social psychological concepts in a way that is sure to capture students’ attention. As long as students obey the confederate, they are sure to be interested in an explanation for their behavior. Even in the unlikely event that students choose to disobey the confederate, you could still describe what happened in the original studies and discuss why those students obeyed. Then ask your students to explain why they behaved differently. Their personal involvement should be enough to guarantee that they will be curious to learn more about the lecture topics. 

LoSchiavo, F.M., Buckingham, J.T., & Yurak, T.J. (2002). First-day demonstration for social psychology courses. Teaching of Psychology, 29, 3, 216-219.

 SEQ NL1 \r 0 \h Activity 5.
Finding Relevant Examples from the Media

One of the things that students often find so interesting about social psychology is how relevant it is to issues that are part of their everyday lives. To encourage students to think this way, and to facilitate discussion and participation in class throughout the course, consider giving the students an assignment that requires them to come to class with examples from the media.

Incidents in the world outside the psychology laboratory can help illustrate social psychological principles in a very compelling, memorable way. Students find it very rewarding when they realize that they can use what they’ve learned from social psychology to help understand some event or behavior that they observed or that is presented in the media. For example, students may read about an incident in which someone was attacked in front of witnesses who did not intervene to help the victim. They may see news clips of a prominent trial or listen to the explanations given by jurors as to why they found the defendant guilty or innocent. They may read a newspaper article about vandalism or rioting at particular concerts or sports events. They may see advertisements that make claims about the effectiveness or superiority of various products. They may watch a debate between political candidates. They may read a magazine article about racism on campus. The may view a celebrity trying to backtrack on a racist comment that he or she now claims was inadvertent.

To help ensure that each of these events can serve as potential material for informative and engaging discussion, require students to bring to class, on a regular basis, relevant examples from the media. These can be summaries or tapes of things they saw on television or heard on the radio, copies of newspaper or magazine articles or of materials from the Internet, etc. Students could be required to turn in a particular number of these examples during the course or to turn them in on a regular basis, such as once a week, once for every chapter of the textbook, once for each of the four major sections of the textbook, etc. You can arrange this by topic, such as requiring students to bring in a “pop” psychology article about the self-concept that appears in popular magazines (Ch. 3), an advertisement that uses the principles of attribution theory (Ch. 4), an article or report about prejudice (Ch. 5), etc. You can have the students look throughout the course for advertisements that make potentially invalid claims or for media reports that summarize social psychology research.

Each week or so, mention some of the examples that the students found. Depending on the time you have, you can use these examples to spark good class discussion or as fresh material in a lecture. By mentioning these in class, the students will consistently see the relevance of the course material to things they see in the media, and they will feel proud to contribute to the class discussion or the lectures.
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What if this bombs? The only way that this activity could bomb is if students don’t do the assignment. You can try to avoid this problem by being enthusiastic about the material, explaining the purpose of the assignment, and, perhaps, grading their contributions. You should also have ready some examples that you’ve found from the media to make relevant points. (Almost any advertisement would work. Also, special science sections of the New York Times, and magazines like Time, Newsweek, etc., can be good sources of material.) If possible, return the materials to all the students (including those whose materials you did not mention in class) with some brief feedback, mostly encouraging, about their materials.

 SEQ NL1 \r 0 \h Activity 6.
Student-Generated Ideas for Discussion

One way to encourage students to do the reading and think about the course material in an active way throughout the course is to require them to write questions that they think would be good for discussion. One extra advantage of this activity is that it gives students who are intimidated or otherwise reluctant to speak out in class the chance to raise issues that might not get addressed adequately in class. Moreover, this will give you the chance to see what questions and issues are of interest or concern to the students.

The students’ ideas should be clearly articulated and written down to be turned in to you in advance of the class. As with Activity 5, you can choose to require students to turn in a particular number of these ideas during the course or to turn them in on a regular basis, such as once a week, once for every chapter of the textbook, once for each of the four major sections of the textbook, etc.

Bring up these ideas for discussion as often as you can. If the class is not very big, try to mention at least one idea from every student. If possible, return the written ideas to the students, and provide them with encouraging feedback. When you discuss their ideas in class, you might want to mention the name of the student who suggested it, but we recommend against this because students might feel too inhibited to submit ideas if they think that their names will be mentioned in association with them, and if their ideas do not elicit any discussion or are mocked in some way, they might feel very embarrassed. So we recommend mentioning their ideas but not their names.
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What if this bombs? Although in general this activity will not bomb (as long as the students do the assignment), there is a real possibility that some of the students’ ideas will not lead to good discussion. For example, some ideas might be irrelevant to the course or specific assignment. Other ideas might be too obvious, obscure, controversial, or poorly worded. You can minimize these problems by having students turn in their materials before the class at which they will be discussed, giving you the chance to examine the materials first and select those that are relevant, interesting, and safe for discussion, and ideas that you can re-word or otherwise modify to make them more likely to engage the students. By selecting only a sample of the materials or questions to include in class discussion, you can highlight those that should be most interesting and that fit best with the points you wish to make. Even so, occasionally one of these ideas will fall flat. In this case, you need to use your judgment about why it didn’t work. If possible, say something like, “That’s a really interesting question, but we’d need a lot more time to address it adequately at this point. It’s something that you should all think about, but for now, let’s move on to....” Other ways to deflect discussion away from an idea that hasn’t caught on is to say that the field needs more research to address this issue, or that you’ll probably be getting back to this issue later in the course.

 SEQ NL1 \r 0 \h Activity 7.
Scales and Questionnaires to Be Used in Future Classes

One useful activity that can be conducted during the first class or two is to have students complete some of the scales or other questionnaires to which you will be referring in classes or activities later in the course. Thus, before the students will have had a chance to read about these issues and therefore become biased, suspicious, or too well informed, you could give out questionnaires designed to measure their levels of self-esteem (Chs. 2 and 3), self-monitoring (Ch. 3), attributional complexity (Ch. 4), modern racism (Ch. 5), feelings of passionate love (Ch. 9), hostility toward women (Ch. 11), etc., and then refer back to these when you get to the relevant section of the course. After reading in Chapter 6 about the role of the need for cognition in persuasion, for example, the students will be interested to learn where they stand on this dimension, and you could refer back to the questionnaire they had completed several weeks before. You could give them their scores, and the class average, and then discuss with them the relevance of these scales and how the students feel about their scores (were they surprised? relieved? disappointed? why?).

The advantage of having students complete these questionnaires during the first class or two is not only that they will be more naive at this point in the course, which typically is ideal for these scales and questionnaires, but also because the questions should pique their interest. They will wonder what these questionnaires are designed to measure or address, and they will be curious to learn about the social psychological concepts and applications that are relevant to them.

You might consider going over one or more of these questionnaires and asking students to speculate about what their purposes are. This could be a fun activity for the students, and it encourages them to think psychologically. It also can make them more interested in these topics when they read about them later in the course.
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What if this bombs? There really is nothing to bomb here. Depending on which questionnaires you choose, and how long they are, some students might be bored with this activity, although most typically find it interesting. Just emphasize that the relevance of these questionnaires will be made clear in subsequent classes.

 SEQ NL1 \r 0 \h Activity 8.
Role-Playing some of the Classics

One way to excite students about the subject of social psychology is to introduce them to some of the classic experiments in the field. Small groups (4–6 students) are assigned to one of the experiments. They then read the article describing the study and prepare a skit reenacting the experiment to be performed at the next class session, complete with appropriate props, with group members playing the parts of the experimenter and the participants (and confederates, if there are any).

You could ask students to research some of the studies that are listed in Handout 1.3, for this activity. Or, you can choose from your favorite classics (examples can be found in Readings in Social Psychology: The Art and Science of Research, which is available with the textbook, Ellyson & Halberstadt’s Explorations in Social Psychology: Readings and Research, and T. F. Pettijohn’s Sources: Notable Selections in Social Psychology). One way to assign the experiments is to prepare small pieces of paper, each with the title of the study and its author(s) and have a member of each group draw one study out of a paper bag.
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What if this bombs? There is no bombing potential. Students usually enjoy acting in a group, and the material is certain to engage the rest of the class. As the term goes on, an extra bonus will be that you will be able to count on group members to elaborate on the text’s treatment of the classic studies that they dramatized.

Ellyson, S. J., & Halberstadt, A. G. (Eds.). (1995). Explorations in social psychology: Readings and research. New York: McGraw-Hill.

Pettijohn, T. F. (Ed.). (1994). Sources: Notable selections in social psychology. New York: McGraw-Hill/Dushkin.

Activity 9.
Checking Out Social Psychologists’ Webpages

One way for students to get a quick glimpse of what social psychologists do and think about is to have them read the webpages of several social psychologists. This could be done as an in-class activity if you have the technology in your classroom to use one or more computers to access the Web and display the information in such a way that all the students can read it (such as on a big screen, or if each student or small group of students can have their own monitor). If this is impossible, then this activity can be done as an assignment that students complete outside of class.

Instruct the students to find webpages for some number of social psychologists—six, for example. If you are doing this as a classroom activity in which only you have access to a computer, then you would select the pages yourself, possibly while soliciting suggestions from the students of ways to proceed. There are a few different ways for you or the students to find the webpages.

One way is to use a list of social psychologists and their webpages, such as the list maintained by Scott Plous of Wesleyan University (http://www.socialpsychology.org/). A similar list can be accessed at http://www.psych-central.com/professor.htm. The students can use lists such as this one and arbitrarily select some number of social psychologists to read about.

Another approach is to use a search engine to look for the homepages of particular universities or colleges, and to go from there to find the faculty who teach social psychology courses. For example, you might do a search for University of X, then select the most relevant-looking option such as “Departments,” then select “Psychology,” then “Faculty,” and then look at the faculty research descriptions for social psychology interests. Schools vary considerably in how their pages are set up, but it’s usually pretty easy to find the social psychology faculty, if the school has any.

A third approach is to search by the names of particular social psychologists. Have the students skim through the textbook and select the names of a few social psychologists mentioned there, perhaps one per chapter or section of the book. Not all of the social psychologists mentioned will have a webpage (indeed, several people whom students select might not be alive today), but it shouldn’t take many tries to find several who do have pages.

Once the pages are found, students should peruse the page and any links from it, and they should take note of the kinds of questions that the social psychologists are interested in. Individuals’ webpages vary dramatically in how much information they have, how personal they are, and so forth, but often one can learn a good deal about the research and interests of the person. Ask the students to summarize what they’ve learned about the social psychologists whose pages they read.

This activity need not be limited to the first days of the course. As each chapter of the textbook is covered, consider having the students search the Internet for information about one or more of the researchers discussed in this chapter.

[image: image8.png]


What if this bombs? The only potential problems with this activity concern the ability of the students to search the Internet. If you do this as an in-class activity, the only real potential for a bomb is if your computer crashes or it takes too long to load the websites. In this case, blame the school, the Internet, Bill Gates, and whoever else comes to mind—the students will more than understand—and turn the in-class activity into a take-home assignment. You might also consider “priming the pump” by providing the students with a few examples of faculty websites that you consider especially interesting. 
Activity 10. An Example of Cross-Cultural Research

Bernard Carducci (2003) presents an interesting example of a cross-cultural comparison that involves the study of personal ads.

The individualistic culture is represented by the following two ads (from the San Francisco Chronicle):

28 SWM, 6’1”, 160 lbs. Handsome, artistic, ambitious, seeks attractive WF, 24–29, for friendship, romance, and permanent partnership.

Very attractive, independent SWF, 29, 5’6” 110 lbs., love fine dining, the theater, gardening, and quiet evenings at home. In search of handsome SWM 28–34 with similar interests.

On the same day, two ads representing a collectivist culture appeared in the India Tribune (a California newspaper with a readership of immigrants from India):

Gujarati Vaishnav parents invite correspondence from never married Gujarati well settled, preferably green card holder from respectable family for green card holder daughter 29 years, 5’4”, good looking, doing CPA.

Gujarati Brahmin family invites correspondence from a well cultured, beautiful Gujarati girl for 29 years, 5’8”, 145 lbs. Handsome looking, well settled boy.

Carducci points out that the first two ads reflect the individualistic perspective, focusing on the uniqueness of the individual and emphasizing personal qualities and interests. In contrast, the second set of ads reflects the collectivist perspective by emphasizing group membership. For example, it places the name of the family instead of the individual in the ad, it indicates the region from whence they came, and the caste of the family.

Distribute Handout 1.4 to your students and initiate a discussion using the following questions:

1

 seq NL_a \r 0 \h .
In which culture would you expect a greater degree of happiness? Why? (Diener, Diener, & Diener, 1995)

2

 seq NL_a \r 0 \h .
In which culture would you expect a higher degree of crime rate? Why? (Triandis, 1994)

3

 seq NL_a \r 0 \h .
How might students in such cultures react differently to personal success and failure? (Lee & Seligman, 1997)

4

 seq NL_a \r 0 \h .
How and why might individuals in these two cultures have different orientations to dealing with time? What would be an easy way to examine cross-cultural comparisons to time orientation? (Levine & Bartlett, 1984)
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What if this bombs? This activity is bombproof. It is sure to provoke an interesting discussion.
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Lee, Y., & Seligman, M.E.P. (1997). Are Americans more optimistic than the Chinese? Personality and Social Psychology Bulletin, 23, 32-40.

Levine, R.V., & Bartlett, K. (1984). Pace of life, punctuality, and coronary heart disease in six countries. Journal of Cross-Cultural Psychology, 15, 233-255.

Triandis, H.C. (1994). Culture and Social Behavior. New York: McGraw-Hill, Inc.
Activity 11. Ice Breaker

A good way to start the course is to have the students participate in an “ice breaker” activity. Obtain some adhesive conference name tags, one for each student. Depending on the size of your course, develop a list of individual types of student (nerd, surfer, blonde... be as clever as you can with these stereotypes). Write each individual type on one of the name tags; you will need one tag per student.
Give each student a blank tag and have him/her write his/her name on the tag and attach it to his/her shirt, over the heart. Pass out the types tags and have each student put the tag on his/her forehead, without looking at the tag. Then have the class mingle with the idea of having each student ask another student a question about his/her type—for example, “Am I a hero?”, “Am I smart?” With this information, each student will try to identify his/her type. When a student correctly guesses his/her type, he/she can remove the type tag from his/her forehead and place it next to the name tag. Allow 20 minutes for this activity.

Students will learn about stereotypes and introduce themselves.
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What if this bombs? This activity is bombproof. It is sure to provoke an interesting discussion during the discussion on stereotypes.
 SEQ NL1 \r 0 \h MULTIMEDIA RESOURCES

 SEQ NL1 \r 0 \h Video
The Power of the Situation. Annenberg Media has created a series of videos related to the field of psychology. The Power of the Situation provides a nice introduction and overview of the field of social psychology. Available from Annenberg Media http://www.learner.org/vod/vod_window.html?pid=1516
Age & Attitudes. This ABC News Prime Time Live special report uses hidden cameras to get a peek at how older workers are discriminated against on the job market. A team of discrimination testers reveals some of the obstacles faced by talented, motivated people because of age discrimination, which some experts say is often harder to detect than race or gender bias. This video could be used with Lecture/Discussion Idea 6. (1994, 16 min.) Available from corVision Media (800-537-3130).

Candid Camera Classics for Social Psychology. Uses classic footage from Candid Camera to illustrate such concepts as conformity, obedience, helping behavior, power of suggestion, and sex roles. (1994, 60 min.) Available from McGraw-Hill Media Solutions (708-223-2506).

The Fairer Sex? This ABC News Prime Time Live special report features remarkable hidden-camera footage of gender discrimination in a variety of settings, from a job interview to a car dealership. This is a fast-paced, provocative, and well-produced story, sure to captivate the students. This video could be used with Lecture/Discussion Idea 6. (1993, 16 min.) Available from corVision Media (800-537-3130). 

The Power of the Situation. Uses some classic social psychological studies to introduce the field, including studies by Lewin, Asch, and Milgram. These studies illustrate the central concept of social psychology: situational factors can exert powerful influence over human behavior. This selection is part of the Discovering Psychology series (updated edition). (2001, 30 min.) Available from Annenberg/CPB Collection (800-532-7637).

The Social Animal. Investigates some of the ways in which people are influenced and changed by social factors. Demonstrates the effects of group pressures to conform and the consequences of publicly stating ideas contrary to one’s private belief. Shows the nature of the bargaining process. Presents simulations of classic social psychological studies by Asch, Festinger, Deutsch, and Schacter. Very dated, but therein lies its charm, along with the charisma of some of these groundbreaking social psychologists. (1963, 29 min.) Available from Iowa Films, Media Library, University of Iowa, Iowa City, IA 52242.
The Ugly Truth. This ABC News 20/20 story focuses on “lookism,” demonstrating how widespread is the discrimination faced by people as a function of their looks. From the opening images of two women—one average looking, one very attractive—seeking roadside assistance for their car, we see how differently people are treated based on their physical appearance. This story illustrates how lookism affects people’s ability to get jobs, the pay they receive for their jobs, how much your students may like you, etc. This video could be used with Lecture/Discussion Idea 6. (1991, 19 min.) Available from corVision Media (800-537-3130).

This YouTube video called “what is behavioral economics” can be seen at http://www.youtube.com/watch?v=Fa-mIosWOK8

This YouTube video called “behavioral genetics” can be seen at http://www.youtube.com/watch?v=7HP0RfgQLWA

This YouTube video is an ice breaker called “name wave” and can be seen at https://www.youtube.com/watch?v=mnpimhtLRjY 
This YouTube video is an ice breaker called “three things in common” and can be seen at http://www.youtube.com/watch?v=ygd7YQEkBVw
This YouTube video is called “Social Thinking: Crash Course Psychology #37” and can be seen at https://www.youtube.com/watch?v=h6HLDV0T5Q8
This YouTube is called “Social Influence: Crash Course Psychology #38” and can be seen at https://www.youtube.com/watch?v=UGxGDdQnC1Y
True Colors. This was the first of several ABC News Prime Time Live special reports using hidden cameras to illustrate how prevalent and debilitating discrimination is in society today. In this startling exposé, we see two friends virtually identical in all respects but one: John is white, Glen is black. We see how differently the two are treated in a variety of settings, such as interviewing for a job, looking for housing, browsing in a store, trying to hail a cab. This is a truly powerful and memorable story. This video could be used with Lecture/Discussion Idea 6. (1991, 19 min.) Available from corVision Media (800-537-3130).

 SEQ NL1 \r 0 \h Internet

Websites offer a large variety of relevant information and resources, including discussion groups, reference information, electronic refereed journals, etc. Given the “wild frontier” nature of the Internet, it is always possible that sites will be moved or withdrawn with little notice; thus, our listing is current only as of this writing. Nevertheless, these are some of the Internet resources that we think you might find helpful and interesting for yourself, or that you might want to pass on to your students to get them excited about surfing the net for social psychological material.

Social Cognition Paper Archive and Information Center. Several types of information are available on this site, including preprints or abstracts of papers or presentations and links to information about active researchers in the area of social cognition (the intersection of social psychology and cognitive psychology). Visit this site at http://www.indiana.edu/~soccog/scarch.html.
A Sociological Social Psychology. This is a very interesting site that focuses on the intersection of sociology and psychology. This site has both original material and links other similarly oriented sites. Visit this site at http://www.trinity.edu/~mkearl/socpsy.html.
BBC Science and Nature Homepage. At this site, students can participate in surveys and take tests in areas such as facial perception, morality, interpersonal attraction, career decisions, and adultery. Visit the site at http://www.bbc.co.uk/science/humanbody/mind/index_surveys.shtml.
Current Research in Social Psychology. Current Research in Social Psychology (CRISP) is a peer reviewed, electronic journal covering all aspects of social psychology. Publication is sponsored by the Center for the Study of Group Processes at the University of Iowa, which provides free access to its contents. Visit this site at http://www.uiowa.edu/~grpproc/crisp/crisp.html.
Encyclopedia of Psychology. This site supports more than 2,000 psychology-related links broken up into several helpful categories. This site is not specific to social psychology, but many of the links are relevant to this class. Visit this site at http://www.psychology.org/
Hanover College Homepage. An ambitious, impressive list of Internet sites and resources relevant to psychology is the webpage of Hanover College (http://psych.hanover.edu/), which was created by Dr. John H. Krantz (krantzj@hanover.edu). Due to the extensive references listed at this site, you would be well advised simply to give students the address of the Hanover page and let them explore from there. Visit this site at http: //www.psych-central.com/.
PE, or psych.Experiments, is an online cognitive and social psychology laboratory site run by the University of Mississippi that invites students to participate in interactive experiments. At this time, the experiments include the following: Be a Juror, Facial Recognition, Self-Reference, and Social Balance. The site can be visited at http://psychexps.olemiss.edu/index.html.  
Psybersite. This site is a gateway to Web tutorials on a variety of topics in the field of psychology.  All of the educational modules available here have been created by advanced undergraduate and graduate students at Miami University. It has selections such as “social psychology in the news,” “social psychology in humor,” “physical attraction,” and so forth. Visit this site at http://www.units.muohio.edu/psybersite/.
PSYC. Psyc is short for Psycoloquy, a refereed electronic journal sponsored by the American Psychological Association. It offers refereed articles/brief reports along with commentary and responses. The intent is to provide rapid international/interdisciplinary peer feedback in all areas of psychology and related fields (e.g., biobehavioral, cognitive, neural, and social). Psycoloquy can be accessed at http://psycprints.ecs.soton.ac.uk/.
PSYCGRAD or Psychology Graduate Students Discussion Group has a main purpose to provide a medium through which graduate students in the field of psychology can communicate. Conversation topics are limited to those relevant to being a graduate student in psychology. Views, debate, conference information, technique sharing, job announcements, and more are available. An electronic journal PSYGRD-J is also available. The e-mail address is LISTSERV@ACADVM1.UOTTAWA.CA.
Psychology Matters. This is a web-based compendium of psychological research that is run by the APA. It includes research studies pertaining to many social psychological topics such as consumerism, gender, health, law and justice, aggression, and workplace and industry. Visit this site at http://www.psychologymatters.org.
Psychology Virtual Library. This site provides a very useful research tool and resource for both students and instructors alike. This virtual library is a virtual cornucopia of online psychological information. Visit this site at http://www.vl-site.org/index.htmlhttp://www.dialogical.net/psychology/index.html.
PSYCINFO LIST. Provides tips and techniques used to search the psychological research literature. E-mail address is PSYCINFO@LISTS.APA.ORG.
Society for the Psychological Study of Social Issues (SPSSI). American Psychological Division 9: Society for the Psychological Study of Social Issues (SPSSI) welcomes psychologists and allied social scientists who share a common concern with research on psychological aspects of important social issues and social subjects to bring theory and practice into focus on human problems of the group, the community, and the nation, and the increasingly important problems that have no national boundaries. The quarterly Journal of Social Issues and the SPSSI Newsletter, published three times a year, are SPSSI’s official publications. Visit the site at http://www.apa.org/about/division/div9.html.

The American Psychological Association Historical Database. This site is a collection of dates and brief descriptions of over 3,100 events in the history of psychology. Much of the collection is available in book form as Street, W. R. (1994). A chronology of noteworthy events in American psychology. Washington, DC: American Psychological Association. This book is no longer in print, and hundreds of more recent entries have been added to the online version. Visit the site at http://www.cwu.edu/~warren/today.html.

TIPS (Teaching In Psychology). All aspects of teaching in psychology are covered here. Though the psychological sciences are the primary content focus, membership is open to all who share an interest in exchanging ideas and information about teaching. Discussion of teaching experiences, exchanges of teaching demonstrations, reviews of teaching materials, and the sharing of teaching materials are all welcome. E-mail address is LISTSERV@FRE.FSU.UMD.EDU.
Today in the History of Psychology. This site provides an interesting glimpse into the history of psychology. The information here isn’t specific to social psychology, but much of it is relevant to the area. Visit this site at http://www.cwu.edu/~warren/today.html.
 SEQ NL1 \r 0 \h Computer Programs

Anxiety and Personality Questionnaires. Administers questionnaires on state anxiety, trait anxiety, test anxiety, the Thayer affect adjective checklist, the self-consciousness scale, and others. Instruction booklet included. This can be used during discussion of measurement issues, such as the use of self-reports. (Macintosh.) Available from the Educational Psychology Department, University of Calgary, AL T2N 1N4.

Laboratory in Social Psychology. Demonstrates classic laboratory experiments in social psychology. (DOS.) Available from the Academic Computing Center, University of Wisconsin, 1210 W. Dayton Street, Madison, WI 53706.
MindTap Instructor Resource Center

Access the following videos from the MindTap Instructor’s Resource Center App. Show them to your students as part of class lectures or assign them to students by adding them to the learning path for the MindTap for Social Psychology by Kassin/Fein/Markus. And, also available in the learning path for the MindTap for Social Psychology are chapter-opening activities, chapter-related animations with quiz items, a-head section quiz items, Reflection Essay items, chapter-ending quizzes, and more.
· To expand your discussion on how social psychology incorporates evolutionary theory view the clip ‘Chimpanzee Culture’ located in the MindTap Instructor Resource Center. Learn how researchers study social behavior in some of our primate cousins. See how complex behaviors are taught from one generation of chimpanzees to another. Length is 6:50.
· To expand your discussion on how social psychology incorporates evolutionary theory view the clip ‘Evolutionary Studies’ located in the MindTap Instructor Resource Center. See some of the studies about altruism in monkeys that offer insights into human altruism. Length is 6:16.
 SEQ NL1 \r 0 \h HANDOUT 1.1a Intuitions About Social Psychology

For each statement, please indicate whether you think it is true or false by printing the letter T or F in the first space in front of it. In the second space in front of each statement, write a number from 1 (not at all confident) to 7 (very confident) to indicate the degree to which you feel confident in your true/false answer for that statement.

	1

 SEQ NL_a \r 0 \h .
	____
	____
	The pain of social rejection is felt in the same area of the brain as physical pain. 

	2

 SEQ NL_a \r 0 \h .
	____
	____
	A survey of 1,000 people can be used to accurately predict about the entire US population. 

	3

 SEQ NL_a \r 0 \h .
	____
	____
	Older people are more likely to spontaneously recall negative life events than are younger people.

	4

 SEQ NL_a \r 0 \h .
	____
	____
	Promising, and delivering, rewards to people for doing an enjoyable activity should, in the long run, make them enjoy the activity even more.

	5

 SEQ NL_a \r 0 \h .
	____
	____
	People are disproportionately more likely to marry others with similar first or last names.

	6

 SEQ NL_a \r 0 \h .
	____
	____
	Focusing on a person’s voice is a better way to detect whether someone is telling a lie than is focusing on the person’s face.

	7

 SEQ NL_a \r 0 \h .
	____
	____
	People are quicker to spot an angry face in a crowd than a happy face.

	8

 SEQ NL_a \r 0 \h .
	____
	____
	Information has a greater impact when it’s presented at the end of a sequence rather than at the beginning.

	9

 SEQ NL_a \r 0 \h .
	____
	____
	Older people find it easier to suppress stereotypes than do younger people. 

	10

 SEQ NL_a \r 0 \h .
	____
	____
	Gender stereotypes become activated as soon as parents meet their newborn babies.

	11

 SEQ NL_a \r 0 \h .
	____
	____
	If people tell a lie for money, they are more likely to come to believe the lie if they are paid a small rather than a large amount of money for telling the lie.

	12

 SEQ NL_a \r 0 \h .
	____
	____
	When it comes to influencing customers’ intentions to buy products, the physical looks of a salesperson have no effect.

	13

 SEQ NL_a \r 0 \h .
	____
	____
	A person is more likely to be influenced by the unanimous opinion of one six-person group than by that same opinion voiced by two three-person groups.

	14

 SEQ NL_a \r 0 \h .
	____
	____
	Asking people to give you 26 cents is likely to be more profitable than asking people to give you a quarter.

	15

 SEQ NL_a \r 0 \h .
	____
	____
	Once people have rejected a large request, they become more likely to agree to a smaller request.

	16

 SEQ NL_a \r 0 \h .
	____
	____
	Majorities have a greater influence on us when it comes to questions involving opinion, whereas minorities have a greater influence when it comes to questions of fact.

	17

 SEQ NL_a \r 0 \h .
	____
	____
	When told by an experimenter in a psychology experiment to administer severe, very painful electric shocks to another person, more than 50% of American female and male participants obeyed.

	18

 SEQ NL_a \r 0 \h .
	____
	____
	Group discussions tend to make group members feel less strongly about their initial attitudes, even if most people in the group have similar attitudes at the beginning of the discussion.

	19

 SEQ NL_a \r 0 \h .
	____
	____
	Simply having other people around tends to make individuals perform better on easy tasks.

	20

 SEQ NL_a \r 0 \h .
	____
	____
	Brainstorming groups produce a greater number of useful ideas than do brainstorming individuals.


	21

 SEQ NL_a \r 0 \h .
	____
	____
	Physically attractive individuals are usually seen as less intelligent than physically unattractive individuals.

	22

 SEQ NL_a \r 0 \h .
	____
	____
	Women tend to value and seek economic status in a mate more than men do.

	23

 SEQ NL_a \r 0 \h .
	____
	____
	The more often that people are exposed to a neutral stimulus, the more positively they evaluate that stimulus.

	24

 SEQ NL_a \r 0 \h .
	____
	____
	Women’s sexual orientation is more flexible and open than that of men.

	25

 SEQ NL_a \r 0 \h .
	____
	____
	The “seven-year itch” does not occur to most married couples.

	26

 SEQ NL_a \r 0 \h .
	____
	____
	People in a sad mood are less likely to help others than are people in a neutral mood.

	27

 SEQ NL_a \r 0 \h .
	____
	____
	People in a happy mood are less likely to help others than are people in a neutral mood.

	28

 SEQ NL_a \r 0 \h .
	____
	____
	Individualism is associated with a greater degree of charitable giving and voluntarism than collectivism.

	29

 SEQ NL_a \r 0 \h .
	____
	____
	People are more likely to be aggressive when it’s hot outside than when it’s cool.

	30

 SEQ NL_a \r 0 \h .
	____
	____
	Exposure to aggressive models in the media increases aggressive behavior among viewers of the aggression.

	31

 SEQ NL_a \r 0 \h .
	____
	____
	Boys are more likely than girls to harm another person intentionally.

	32

 SEQ NL_a \r 0 \h .
	____
	____
	Husband-to-wife violence is much more common than wife-to-husband violence.

	33

 SEQ NL_a \r 0 \h .
	____
	____
	When witnesses are identifying suspects from photographs, those who take their time are more likely to be accurate than those who make snap decisions.

	34

 SEQ NL_a \r 0 \h .
	____
	____
	Jurors who support the death penalty are more likely to find a defendant guilty than jurors who do not believe in the death penalty.

	35

 SEQ NL_a \r 0 \h .
	____
	____
	When a jury is equally divided after the initial vote, its consequent deliberations are likely to lead to a guilty verdict. 

	36

 SEQ NL_a \r 0 \h .
	____
	____
	The jury foreperson tends to have much more influence on the jury’s verdict than does anyone else in the jury.

	37

 SEQ NL_a \r 0 \h .
	____
	____
	Most men would rather work for a male boss and most women would rather work for a female boss.

	38

 SEQ NL_a \r 0 \h .
	____
	____
	When deciding whether or not to continue to invest money into a project that is failing, your decision is most likely to be a wise one if you focus on how much money you have already invested in the project.

	39

 SEQ NL_a \r 0 \h .
	____
	____
	Unrealistic optimism is associated with health and well-being.

	40

 SEQ NL_a \r 0 \h .
	____
	____
	Americans are happier now than they were 50 years ago.


 SEQ NL1 \r 0 \h HANDOUT 1.1b Intuitions About Social Psychology

For each statement, please indicate whether you think it is true or false by printing the letter T or F in the first space in front of it. In the second space in front of each statement, write a number from 1 (not at all confident) to 7 (very confident) to indicate the degree to which you feel confident in your true/false answer for that statement.

	1

 SEQ NL_a \r 0 \h .
	____
	____
	Social psychologists often use a random sample of participants in their experiments.

	2

 SEQ NL_a \r 0 \h .
	____
	____
	A well-designed survey that uses only about a 1,000 people randomly selected from a population of millions can accurately represent the opinions of the general population.

	3

 SEQ NL_a \r 0 \h .
	____
	____
	Humans are the only species who can recognize themselves when looking in a mirror.

	4

 SEQ NL_a \r 0 \h .
	____
	____
	People are better able to identify emotions on the faces of others who share their ethnic background than on those who do not.

	5

 SEQ NL_a \r 0 \h .
	____
	____
	People are more likely to touch others when they are dominant to them than when they are subordinate to them. 

	6

 SEQ NL_a \r 0 \h .
	____
	____
	One of the best ways to avoid being influenced by stereotypes about an outgroup is to simply suppress all such thoughts.

	7

 SEQ NL_a \r 0 \h .
	____
	____
	People tend to see the members of other groups as more different from each other than they see the members of their own groups.

	8

 SEQ NL_a \r 0 \h .
	____
	____
	The persuasive impact of a message given by a credible communicator tends to increase over time, whereas the persuasive impact of a message given by a non-credible communicator tends to decrease over time.

	9

 SEQ NL_a \r 0 \h .
	____
	____
	People are just as likely today to conform today as they were 20 or 30 years ago.

	10

 SEQ NL_a \r 0 \h .
	____
	____
	When told by an experimenter in a psychology experiment to administer severe, very painful electric shocks to another person, more than 50% of American women and men obeyed.

	11

 SEQ NL_a \r 0 \h .
	____
	____
	People usually work harder when working together on a task with others than they do when working alone.

	12

 SEQ NL_a \r 0 \h .
	____
	____
	The loneliest people in the United States are older adults.

	13

 SEQ NL_a \r 0 \h .
	____
	____
	“Opposites attract” is more accurate than “Birds of a feather flock together.” 

	14

 SEQ NL_a \r 0 \h .
	____
	____
	When someone is in an accident or otherwise needs help, he or she has a better chance of getting help if only one other person is present than if several are present.

	15

 SEQ NL_a \r 0 \h .
	____
	____
	Cultures of honor promote violent behavior.

	16

 SEQ NL_a \r 0 \h .
	____
	____
	Watching a very violent film or television show allows people to release their aggressions in a safe way, making them less likely to aggress themselves.

	17

 SEQ NL_a \r 0 \h .
	____
	____
	For maximal accuracy, it’s better to let eyewitnesses who are identifying suspects to view many photographs all at once, rather than one at a time.

	18

 SEQ NL_a \r 0 \h .
	____
	____
	Eyewitnesses are better able to accurately identify a criminal if they saw a weapon at the scene of the crime than if they did not.

	19

 SEQ NL_a \r 0 \h .
	____
	____
	On the job, when asked to complete self-evaluations, women rate themselves higher than men, and subordinates rate themselves higher than managers.

	20

 SEQ NL_a \r 0 \h .
	____
	____
	Sharing personal secrets with a supportive listener is good for the teller’s health.


 SEQ NL1 \r 0 \h HANDOUT 1.2 Distinguishing Social Psychology from Personality Psychology

Below are brief descriptions of the behaviors of four different individuals in the same set of four situations.

Bob. When Bob sees an acquaintance as he is walking down Main Street, he waves hello. When he returns to his dorm, he reads in the newspaper some very troubling information about the economy, and he yells at his roommate about something. The next day, as he is waiting to take a midterm exam, he reads a sports magazine. In another class later that day, he hears a sudden, very loud but unidentifiable noise, and he looks at the other people in the class.

Karen. When Karen sees an acquaintance as she is walking down Main Street, she crosses the street and converses with her. When she returns to her dorm, she reads in the newspaper some very troubling information about the economy, and she rants and raves about politicians. The next day, as she is waiting to take a midterm exam, she talks to her friends at length about how she is worried about failing (even though she always gets good grades). In another class later that day, she hears a sudden, very loud but unidentifiable noise, and she looks at the other people in the class.

Jessica. When Jessica sees an acquaintance as she is walking down Main Street, she ignores this person. When she returns to her dorm, she reads in the newspaper some very troubling information about the economy, curses “those foreigners,” and gets rather angry. The next day, as she is waiting to take a midterm exam, she quietly reads her notes, not engaging in conversation. In another class later that day, she hears a sudden, very loud but unidentifiable noise, and she looks at the other people in the class.

Arnold. When Arnold sees an acquaintance as he is walking down Main Street, he thinks of four different ways he could kill him from where he is standing. When he returns to his dorm, he reads in the newspaper some very troubling information about the economy, and he begins to make plans to start a bloody revolution. The next day, as he is waiting to take a midterm exam, he sharpens his hunting knife. In another class later that day, he hears a sudden, very loud but unidentifiable noise, and he jumps up, says “Hasta la vista, baby; I’ll be back,” and runs out of the room.
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Handout 1.4
An Example of a cross-cultural comparison

The following two ads are from the San Francisco Chronicle:

28 SWM, 6’1”, 160 lbs. Handsome, artistic, ambitious, seeks attractive WF, 24–29, for friendship, romance, and permanent partnership.

Very attractive, independent SWF, 29, 5’6” 110 lbs., love fine dining, the theater, gardening, and quiet evenings at home. In search of handsome SWM 28–34 with similar interests.

These two ads appeared on the same day in the India Tribune (a California newspaper with a readership of immigrants from India):

Gujarati Vaishnav parents invite correspondence from never married Gujarati well settled, preferably green card holder from respectable family for green card holder daughter 29 years, 5’4”, good looking, doing CPA.

Gujarati Brahmin family invites correspondence from a well cultured, beautiful Gujarati girl for 29 years, 5’8”, 145 lbs. Handsome looking, well settled boy.[image: image11.png]
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